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• Systematic synthetic phonics

• Decoding

• Phoneme

• Grapheme

• Grapheme-phoneme correspondence

• Segmenting

• Blending

- Individual letter sounds to form a word

- The smallest unit of sound. What you hear. E.g. /ai/

- How you represent the sound.    E.g. ay, a-e, ai, eigh, ey, ei

- Making sense of letters and words using sounds.

- Identifying individual sounds in words.

- Blending sounds together to form a word.

- Hearing a phoneme and knowing which 

grapheme to use.



• Digraph

• Trigraph

• Split digraph

• CVC words

• CCVC words

- Two letters that make one sound.    E.g. sh

- Two letters that make one sound that is split by a consonant.  E.g.  cake

- Three letters that make one sound.   E.g. igh

- Words with the structure consonant, vowel, consonant.  E.g. cat

- Words with the structure consonant, consonant, vowel, consonant.  E.g. step

)



Groups:



Five Key Skills

1. Learning letter sounds

2. Letter formation

3. Segmenting

4. Blending

5. Spelling tricky words



Supporting phonic knowledge

• Sound buttons

• Flash cards

• Real and alien words

cake)



Supporting phonic knowledge

• Segmenting and blending support



Actions and songs



What are you doing as you read?

What are you taking note of?

Reading



• Pauses at full stops, commas or other punctuation

• No unnatural silences

• Marking the end of your sentence with a change of pitch E.g. upwards for 

questions.

• Different pitch/expression for quotes or speech. E.g. “Let’s try that one.”

• Change of volume. E.g. “Come back!”

• Correct emphasis on syllables within words. E.g. INcrease rather than inCREASE. 

• Correct emphasis of content words (nouns, adjectives, verbs, adverbs) and de-

emphasis of words such as a, the, who, would, etc.

Reading



The Music of Reading Aloud

There should be :

• A melody - your pitch should go up and down. 

• Musical phrasing and colour- you put just the right amount of emphasis in 

the right places.

• Rhythmic timing- you could almost clap your hands to the words as you 

read aloud. 

The brain patterns shown when reading aloud are the same sectors associated 

with music



Fluency
The bridge between phonics and reading comprehension.

To read fluently, you must take note of:

• Grammar

• Pace

• Pitch/tone

• Expression

• Emphasis

• Word phrasing/grouping/clusters

• Musicality



Why is fluency important?
Readers have a limited amount of cognitive energy. If they have to use too much 

of that energy in decoding words, they will have that much less to devote to 

comprehension.

Some readers are able to decode words accurately, but they do it slowly and 

with such great effort that they struggle to access meaning. 

Automaticity is the goal.





Prosody

• The ability of fluent readers to read orally with expression and phrasing that 

reflects the meaning of the text.

• We use prosody and speak expressively to better communicate our message 

to others.

• Pitch variations, emphases and meaningful pauses help listeners receive and 

comprehend your message.

• The auditory feedback from your own voice also helps with your own 

comprehension. 



Repeated reading
Reading one text multiple times until they can read it fluently.

Creating instructional scenarios in which students rehearse and perform texts has 

been found to improve not only fluency, but also word recognition, and even 

comprehension.



Text marking

//   = pause (full stops)

/     = shorter pause (commas, semi colons etc.)

= increase pitch

= decrease pitch

_____ = emphasis

Making visible those normally invisible phrase boundaries.



//   = pause (full stops)

/     = shorter pause (commas, semi colons etc.)



//   = pause (full stops)

/     = shorter pause (commas, semi colons etc.)

= increase pitch

= decrease pitch

_____ = emphasis
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KS2 book bands



Book Bands:
Take into account:

• Vocabulary: children will meet vocabulary appropriate for their level. 

Challenge without overwhelming readers.

• Sentence complexity: the number of words is a factor but also sentence 

complexity, length and punctuation.

• Dialogue: levels of or the extent of dialogue can mean that young readers 
easily lose track of meaning.



Book Bands:
Take into account:

• Learning design: Reading material which contains unplanned learning design 
(perhaps with an unclear linear structure or too many separate points being 
made on a page) can overload readers’ cognitive capacity and interrupt 
fluency and meaning. 

• Inference: appropriate consideration is paid to the inference required to 
understand the meaning of a word, sentence, paragraph, page or whole 
book. 

• Stamina and word-count: steadily increases through the levels.



Questioning and Comprehension
Key Stage One: Year 1 and 2

• Define- language and vocabulary

• Retrieve- simple information

• Predict- what could happen next based on what they have read so far

• Summarise- what they have read

• Sequence- events

• Infer- based on what is being said and done



Questioning and Comprehension
Key Stage Two: Years 3-6

• Define- language and vocabulary

• Retrieve- simple information

• Predict- what might happen next based on what is stated or implied

• Summarise- main ideas drawn from more than one paragraph and identify key 

details

• Infer- characters’ thoughts, feelings and motives from their actions and 

justifying with evidence

• Relate and compare





Inference
• Reading between the lines.

• Looking for evidence to come to a conclusion, justify thoughts and opinions.

• To use two or more pieces of information from the text in order to arrive at a 

prediction/understanding.

• Connecting information and filling gaps to gain a bigger picture.



Examples of inference:

He ran off, leaving his bike unchained.

• We can infer that he was in a rush.

• We infer that, as the bike was left unchained, something could 

potentially happen to it.



Examples of inference:

He ran off, leaving his bike unchained.

• We use inference skills to understand that ‘he’ is John.

• Known as text connecting.



Examples of inference:

Katie dropped the vase, she ran for the dustpan and 

brush to sweep up the pieces.

• We can infer that the vase broke. 



Developing Inference
• Thinking aloud:

• Modelling your own thought process while reading aloud.

• Model trial and error as we do when we read for ourselves.



Retrieval

What is the name of the dog?

What did the dog do when he reached the coat rack?



Inference

What are they going to do? What tells you this?

How do you think the dog feels? How do you know?



Prediction

What might happen next? Why do you think this?



Reading for Pleasure

• Making reading exciting.

• Setting the reading atmosphere.

• Being reading role models.

• Library visits.

• Trips to bring the book to life e.g. War Horse showing at New Wimbledon Theatre.





Recommended book lists https://www.booksfortopics.com



Thank you!


